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This study was conducted for a master’s paper at the School of Information and Library 
Science at the University of North Carolina at Chapel Hill. The project assessed the 
diversity and inclusion education available to SILS master’s students. The sample 
consists of course titles, descriptions, and syllabi from a two-year period (August 2015 
through May 2017). The method used was content analysis, using a coding scheme based 
on existing literature as well as language and concepts found in the sample. It is hoped 
that the results provide a current depiction of the role of diversity and inclusion in the 
master’s degree at SILS.  
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Introduction 
 Diversity and inclusion in libraries has been a much-discussed issue for decades. 
One important aspect of the subject concerns library and information (LIS) programs: are 
their graduates properly trained to work with and support diverse populations? Are the 
graduates themselves representative of the populations that they serve? If not, how can 
that be changed? This is obviously a huge, multifaceted topic, so it must be broken down 
into manageable parts. This paper focuses on how courses at the School of Information 
and Library Science (SILS) at the University of North Carolina at Chapel Hill incorporate 
diverse themes. 
 A fair amount of research has been done on diversity and inclusion in LIS 
education. The focus ranges from faculty demographics and their influence on LIS 
students (Gollop, 1999; Jaeger & Franklin, 2007; Subramaniam & Jaeger, 2010) to the 
role of student groups (Oxley, 2013; Jardine & Zerhusen, 2015) to examples of relevant 
courses (Cooke, 2014; Jaeger, Bertot, & Subramaniam, 2013) to overviews of the issue 
(Lee, Chancellor, Chu, Rodriguez-Mori, & Roy, 2015). 
One study, which assessed the number and type of diversity courses offered by 
iSchools, pointed out that one limitation of their approach was the reliance on course 
titles and descriptions to identify such classes and acknowledged that a diversity 
component could be strong even if the description did not mention it explicitly 
(Subramaniam & Jaeger, 2011). This paper assesses SILS courses with that philosophy in 
mind, using syllabi of all courses to see what content does not appear in the course 
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description. It also calculates how diversity and inclusion are taught and whether they 
figure in core courses. It is hoped that the project will result in a more accurate picture of 
what academic diversity training the program provides.
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Research Questions 
1. How many courses does SILS offer that explicitly teach about diversity, equity, and 
inclusion? 
2. Of the courses that do include diverse themes, what form do they take (e.g. incorporated 
throughout or one devoted class period)? 
3. Within the general areas of diversity, equity, and inclusion, how much are specific topics 
(e.g. race, LGBTQ+, disability) covered? 
4. Of the core courses required to graduate, how many include some element of diversity or 
inclusion education?
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Significance 
 This study provides more comprehensive knowledge than was previously 
available regarding how and to what extent SILS master’s students learn about diversity 
and inclusion in the classroom setting. As cultural competency is often part of job 
descriptions as well as personal interest, students and advisors may find the research 
useful when choosing their courses. The information can help the program make 
decisions on how to further incorporate such themes into the curriculum. It can also be 
used in other research comparing LIS programs and to see how effective this method is 
for assessing course content. 
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Biases 
 The researcher is a white, transgender student at the School of Information and 
Library Science at the University of North Carolina at Chapel Hill. He has personal and 
professional interests in how LIS programs teach about diversity and inclusion; he has 
also taken a number of the courses that will be assessed in this project. He will strive to 
avoid any biases that might influence the results of this study. 
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Literature Review 
Organizational Positions 
Many organizations in the LIS and education world have statements on the 
importance of diversity in the profession. The American Library Association (ALA) does 
not have a formal diversity statement on its website, but it does have an Office for 
Diversity, Literacy, and Outreach Services. Its mission statement, introducing a variety of 
initiatives and resources, follows: 
The ALA Office for Diversity, Literacy, and Outreach Services supports library 
and information science workers in creating safe, responsible, and all-inclusive 
spaces that serve and represent the entire community. To accomplish this, we 
decenter power and privilege by facilitating conversations around access and 
identity as they impact the profession and those we serve. We use a social justice 
framework to inform library and information science workers' development of 
resources. We strive to create an association culture where these concerns are 
incorporated into everybody's everyday work. (American Library Association, 
2016) 
 
The ALA reiterates the importance of diversity education in its accreditation standards 
for LIS programs. One of the learning outcomes that all students are expected to graduate 
with is “the role of library and information services in a diverse global society, including 
the role of serving the needs of underserved groups” (Committee on Accreditation of the 
American Library Association, 2015, p. 4). One of the expectations for the curriculum is 
that it “responds to the needs of a diverse and global society, including the needs of 
underserved groups” (Committee on Accreditation of the American Library Association, 
2015, p. 5). 
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The Association for Library and Information Science Education (ALISE) has an 
extensive and powerful diversity statement. This includes principles, benefits to society 
and the profession, and directions for inclusive behavior. It opens with the following 
preamble: 
The Association for Library and Information Science Education (ALISE) believes 
that diversity is central to its mission and values. ALISE is committed to the 
active recruitment and equitable and full participation of members of all 
backgrounds, the promotion of diversity and its benefits in library and information 
science education, research and service by its personal and institutional members, 
and their full participation in the profession. ALISE’s commitment to diversity is 
grounded on principles and motivated by benefits that result in the wellness of the 
organization, and the work of its membership. The strength of the Association is 
promoted with this statement, which outlines diversity principles (what), benefits 
(why) and competencies (how). (Association for Library and Information Science 
Education, 2016) 
 
SILS itself has a diversity statement that emphasizes inclusion, education, and service: 
In support of the University’s diversity goals and the mission of the School of 
Information and Library Science, SILS embraces diversity as an ethical and 
societal value. We broadly define diversity to include race, gender, national 
origin, ethnicity, religion, social class, age, sexual orientation and physical and 
learning ability. As an academic community committed to preparing our 
graduates to be leaders in an increasingly multicultural and global society we 
strive to: 
 Ensure inclusive leadership, policies and practices; 
 Integrate diversity into the curriculum and research; 
 Foster a mutually respectful intellectual environment in which diverse opinions 
are valued; 
 Recruit traditionally underrepresented groups of students, faculty and staff; and 
 Participate in outreach to underserved groups in the State.  
The statement represents a commitment of resources to the development and 
maintenance of an academic environment that is open, representative, reflective 
and committed to the concepts of equity and fairness. (University of North 
Carolina at Chapel Hill, 2014c) 
 
 These statements demonstrate how important diversity and inclusion are to the 
LIS profession. Representation is a priority, but education for and participation by all 
9 
 
members of the field are also important. This project assesses the extent to which classes 
at SILS suit that purpose. 
 
The Need for Diversity Education 
 Librarians, faculty, and other LIS professionals have been writing about the need 
for diversity in the profession for decades. This has taken many different forms, 
depending on what social issues were topical. In more recent years, race and ethnicity 
have probably been the most prominent subjects (others included gender, sexual 
orientation and gender identity, age, and disability, to name a few). 
 Peterson (1996) points to the need for further research on race and racism in the 
context of librarianship. Elements include the history of discrimination or outright 
segregation in library schools, the ALA’s not always effective policies on protecting its 
members, and the need for focused scholarship on race in the library profession. She 
observes that multiculturalism, an increasingly popular term, “obscures equity issues” 
(Peterson, 1996, p. 172). In an article a decade later, Pawley (2006) expands upon this 
last issue. She analyzes some of the inherent biases in different aspects of LIS and points 
out that the broad area of multiculturalism minimizes the study of race by lumping it in 
with a variety of other groups, all with very different histories and needs. 
 In an article about the importance of cultural competence in LIS, Overall (2009) 
discusses the needs of minority and underserved populations and describes cultural 
competence in terms of three domains: cognitive (cultural self-awareness and knowledge-
building), interpersonal (awareness, caring, and engagement), and environmental 
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(physical, social, and informational environments). She concludes with the need for a 
cultural competence model in LIS. 
 Jaeger, Bertot, and Franklin (2010) take a different approach. After observing the 
lack of diversity in the profession as well as the lack of information on the representation 
of many groups, they suggest a variety of options for relevant research and scholarship. 
They then explain the essential role of LIS education, as students can neither effectively 
serve nor study populations of which they have no knowledge. “Simply put, research in 
this area needs to be an integral part of every MLS curriculum” (Jaeger, Bertot, & 
Franklin, 2010, p. 179). It is pointed out that despite the ALA standards, few programs 
have explicitly focused on this area of study. 
 Another study by Jaeger, Subramaniam, Jones, and Bertot (2011) presents LIS 
education on inclusion and underrepresentation as necessary for both increasing the 
diversity of the profession and improving the cultural competence of librarians. Without 
this training, an increasing number of patrons will find libraries irrelevant to their needs. 
With it, LIS can make material contributions to society through research on information 
behavior. The researchers supply a framework of ideas for improving the situation and 
describe existing libraries who set good examples. The conclusion calls for an increase in 
inclusion in all aspects of LIS research, education, and practice to keep the profession 
relevant as well as to meet user needs. 
 These are just a few of the articles and studies available that demonstrate the 
continued need for diversity and inclusion to be included in LIS education (and, by 
extension, incorporated into the scholarship and practiced in the field). Further research 
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into specific aspects of this subject (e.g. race, disability, LGBTQ+ issues) will find much 
more information to support such training for LIS students. 
 
The Role of Faculty 
 This project concerns the academic curriculum, but that is far from the only 
important aspect of LIS education. Without a diverse, representative faculty and student 
body, the course content alone is not sufficient to create culturally competent LIS 
professionals. 
 “It is my hope that library and information science schools will recruit minority 
faculty and minority students whose faces will look more like America than the 
preponderance of lily-white faces that fill many of our library schools” (Josey, 1993). 
This call, over twenty years old now, comes in the introduction of an article on the 
importance and lack of minority faculty and students in LIS programs. Josey (1993) 
points out the discrepancies between minority populations and their representation in LIS. 
After providing examples of continuing racism in society and in education, the article 
notes that, as of January 1992, 88.6% of faculty at ALA-accredited institutions were 
white (compared to just over 75% of the total population). Faculty and students are 
quoted to demonstrate the importance of non-white faculty for all students. The article 
closes with ideas for effective recruitment and retention. 
 Gollop (1999) updates Josey’s percentage of non-white faculty to 15.5% 
(according to 1996 ALISE statistics), which still does not approach accurate 
representation. She starts with a brief history of minorities in the library profession, 
noting that there have been many more in public libraries than in academic settings. This 
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provides context for the current situation in which very few doctoral students (and, by 
extension, faculty) come from minority populations. Gollop then discusses the role of LIS 
curricula in preparing future librarians to work with diverse patrons, quoting Peterson 
(1996) and suggesting ways to incorporate the subject into devoted courses as well as the 
general curriculum. The conclusion takes an optimistic tone, acknowledging the 
hesitations LIS programs have (such as limited time and funding for additional classes) 
but reiterating the need to adapt to a changing society. 
 In an article several years later, Jaeger and Franklin (2007) report that the most 
recent set of ALISE statistics shows little improvement in minority representation in LIS 
faculty. They focus on Latino and African-American populations, where the discrepancy 
is the largest (for both, representation among faculty and professional librarians alike is 
less than half that needed to reflect the total population). In addition to simply 
diversifying the profession, the need to change that situation comes from the fact that 
“culturally competent librarians can only be educated by a diverse faculty offering 
diverse perspectives on information and work in library systems with diverse leadership” 
(Jaeger & Franklin, 2007, p. 22). The authors introduce the concept of the “virtuous 
circle,” a system that ties together representation and education to produce culturally 
aware librarians, faculty, and administrators. 
 Subramaniam and Jaeger (2010) argue that diversity and inclusion initiatives, 
which often focus on master’s students and practitioners, must also include doctoral 
students, faculty, and staff. They assess grants used by iSchools with MLIS and doctoral 
LIS degrees; they also look at course offerings on diverse themes. The second area is 
expanded upon in a later study (Subramaniam & Jaeger, 2011) that is summarized in the 
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Related Studies section below; they did find that very few of the courses offered were on 
the doctoral level. More diverse faculty would help all students by providing a variety of 
perspectives from which to learn; it would also set an example encouraging students from 
different backgrounds to join the profession. 
 What these articles demonstrate is that talking about diversity and teaching it in 
class is insufficient on its own. Representation on all levels is extremely important; so far, 
LIS has not realized the goal of reflecting society in its professional or student 
populations on any level. This study focuses on education, but that is not enough; having 
access to diverse faculty is an essential part of becoming a culturally competent graduate. 
 
Related Studies 
 There have been a number of studies that assess how LIS programs prepare their 
students to serve diverse populations. It is not a new subject, which allows one to observe 
trends and similarities in results over time; many of the studies also recommend ideas for 
future research, some of which inspired this project. 
 Josey (1991) surveyed the 61 schools that were accredited by the ALA in the 
United States and Canada at the time (the winter of 1989 to 1990). 46 usable responses 
(75.4%) were returned. The first question, whether the program mentioned service to 
multicultural populations in its mission statement, had a positive response of 52.2%. In a 
section that asked if multicultural education were important to the program and if the 
course material supported that need, all questions had over 75% agreement. The next set 
of questions concerned the number of courses, lectures, and independent study options 
offered by each school. These responses were further broken into core classes and 
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electives. In all but one category, over 65% of the programs offered no courses at all (the 
one being elective lectures on cultural minorities, which were offered by 37% of the 
schools). Another section of the study asked about minority presence in the faculty. Over 
a quarter of the respondents provided no answer; of the others, the number of non-white 
faculty ranged from zero (six programs, or 13%) to six (one program). Sixteen schools, or 
34.8%, had only one faculty member of color. The article concludes with the observation 
that “Multicultural librarianship has to be seen as an urgent, immediate objective in the 
here and now” (Josey, 1991, p. 22); it calls for further action on all fronts by library 
schools as well as for more research. 
 In a survey a few years later, East and Lam (1995) asked similar questions of 
accredited programs. They had a usable response rate of 62.7%, or thirty-seven schools. 
Though the responses were largely positive, the language of the survey was sometimes 
ambiguous (which might have accounted for the low response rate on several questions). 
65% of respondents said that their programs “had undertaken modification or revision of 
its curriculum to include multicultural topics and issues” (East & Lam, 1995, p. 204). 
However, 65% said that no committee had been formed to undertake that revision. 89% 
“offered library science courses with a special emphasis on multicultural topics and 
issues” (East & Lam, 1995, p. 206). A similar question broke down responses by core 
courses; Cataloging and Academic Librarianship ranked the lowest. The phrasing of these 
questions makes it difficult to tell how much or what kind of emphasis and topics are 
meant, and they are left to the respondent’s judgment rather than offering consistent 
options. Asked what form a new class on multicultural issues would take were it offered, 
only one respondent said that it would be required for all students. While this article may 
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provide general information on how LIS programs view themselves, the questions are too 
ambiguous and nonspecific to tell much about the actual curricula. 
 Some studies have focused on a particular group. Carlos (2005) assessed the 
course offerings from nine ALA-accredited library schools to see if they taught students 
about serving patrons with disabilities. The anticipated results were largely based on a 
study from the previous year. This took the form of a questionnaire sent to the deans and 
directors of all ALA-accredited LIS programs; most respondents claimed to offer courses 
at least once each year that addressed the Americans with Disabilities Act as well as 
services and adaptive technology for people with disabilities (Walling, 2004). Carlos 
(2005) used a different method, consulting syllabi, reading requirements, and catalog 
descriptions of the nine schools for the 2004-2005 school year. Based on Walling’s 
results, Carlos was surprised to find only three schools and four total courses that offered 
any information on the subject. Carlos points out that limitations included the number of 
schools surveyed and the timeframe (only one year’s worth of classes) and the fact that 
she worked only with information publicly available online; she also notes, regarding the 
other study, that “as Walling herself acknowledges, a school director might not actually 
know much about what is being taught in individual classes” (Carlos, 2005, p. 31). 
 In an extensive study, Mestre (2010) assessed the experiences of multicultural 
librarians at institutions that are members of the Association of Research Libraries. It 
covered all aspects of the job; for the purposes of the current research, the most relevant 
section concerns preparation and education. Two questionnaires were developed, one for 
multicultural librarians themselves (or those with a synonymous job title) with forty-four 
respondents (35.7%) and one for library school administrators of accredited schools with 
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twenty-five respondents (51%). Of the librarians, 64% did not plan to seek out a position 
in multicultural/diversity services. Asked if their LIS education had prepared them to 
work with multiple cultures, 21.3% said yes, 44.7% somewhat, and 27.7% no. 75.6% said 
that their schools had not offered a specific course on the subject. Interestingly, the 
survey of administrators showed a different perception; 75% said they did offer such a 
course. In a later chapter on curriculum reform, the librarians were asked what form 
education on multicultural librarianship should take. The two most popular answers were 
that it should be part of every course (40.4%) and that it should be a required course of its 
own (25.5%). 
 Subramaniam and Jaeger (2011) counted the number and type of diversity courses 
offered by the fourteen U.S. iSchools that offered master’s and doctoral degrees in LIS or 
related fields. The study expanded upon part of an earlier one (Subramaniam & Jaeger, 
2010) that focused on such education in doctoral programs as a way to attract diverse 
faculty to the field. In the 2011 study, course descriptions were used to assess the content 
(in part because they are often the basis for students’ decisions on what to take). 66 
diversity-related courses were identified. Of these, the researchers obtained syllabi for 47 
upon which the subsequent analysis was based. Questions included what groups were 
focused on (age and race/ethnicity were the most common), what environments were 
discussed (libraries were covered in 36 classes, while no other type of institution was 
mentioned in more than six), and how many were required courses (6.4%, or three of the 
47). The researchers note that one limitation was the reliance on course descriptions, 
which might not always reflect everything covered in a class; they suggest starting with 
syllabi as a potential approach for future studies. 
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 As part of a study on the diversity and language requirements of LIS jobs, Al-
Qallaf and Mika (2013) scanned websites of the 58 ALA-accredited programs for courses 
on international, multicultural, or diverse themes. 146 were found (eleven schools had 
none), with nine schools providing 44.5% of them. The study did not address the 
frequency with which the courses were offered, though it did find that none were 
required. Most concerned culturally, racially, or ethnically diverse populations. This was 
not the main focus of the study, which concentrated more on breakdowns of job 
requirements. 36% of the sample (870 out of 2,414 advertisements) mentioned 
multiculturalism, diversity, or language as a priority or qualification. Another section of 
the study found that 94.8% of ALA-accredited schools mentioned diversity or 
multiculturalism in their mission statements. 
 There are several consistent themes in these studies. One is that there can be huge 
discrepancies in how students and administration or faculty perceive their programs. 
Another is simply that there are not enough courses that include a diversity component. 
This project attempts to provide solid information on the second issue in SILS and to 
avoid the first problem by using content analysis instead of interviews or surveys. 
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Methodology 
Sample 
 As the goal was to assess the courses available to a SILS master’s student 
following a standard schedule, this study used for its sample the master’s level classes 
taught at SILS over a two-year period. This included all courses numbered at 500 or over, 
excluding those in the 800 range that were limited to Ph.D students. For optimum 
currency, the range started with the fall semester of 2015 and ended with the spring of 
2017, including the summer of 2016. New courses, with numbers starting in 690, were 
excluded as the sample was the consistently offered curriculum. If a course was repeated 
by the same professor over the period of study, it was only assessed once. If a course was 
repeated under a different professor, it was treated as a separate course (as syllabi and 
content often differed). Titles and course descriptions were pulled from the SILS website 
(University of North Carolina at Chapel Hill, 2014a). Syllabi were obtained from the 
public syllabus archives (University of North Carolina, n.d.). The list of core courses was 
drawn from the degree requirements page of the SILS website (University of North 
Carolina at Chapel Hill, 2014b). As the project covered all courses offered in this time 
period, no more complex sampling method was necessary. 
 
Design 
 The project was a quantitative content analysis of the course syllabi and 
schedules. They were assessed for the presence of themes relating to diversity, equity, 
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and inclusion. Coding, defined as “the process of reducing the entire content of the 
messages in your sample into quantitatively analyzable data describing only the variables 
in which you are interested” (Wildemuth, 2009, p. 300), was the method of assessment. 
In order to most effectively capture the information, the coding took the form of concepts 
rather than specific terms (a syllabus may include readings on collection development for 
different cultural groups without using buzzwords like ‘diversity’ or ‘inclusivity.’ 
Conversely, use of those terms might apply to unrelated topics). Several levels of 
assessment were applied in order to ensure that the results were as objective and 
comprehensive as possible. Each syllabus was assessed to determine whether it contained 
content on diversity and inclusion or not. Of those that did, the content was further 
broken down into type (socioeconomic status, race, LBGTQ+ issues, religion, 
disability/accessibility, gender, bias, and general diversity). In addition, the number of 
classes and readings devoted to diverse topics were counted. Also noted was whether the 
syllabus included the SILS Diversity Statement (University of North Carolina, 2014c) or 
statements on disability, religion, learning style, or LGBTQ+ issues. All of this 
information was collected in a spreadsheet. 
 Similar methodology has been used in several previous SILS master’s papers. The 
author learned a great deal from these; useful notes included how to develop a coding 
scheme for syllabi and how to maintain as much objectivity as possible. In one on the 
presence of instruction training in ALA-accredited programs, the author notes that 
“because syllabi vary in detail, much of the assessment was subjective and based on the 
author’s interpretation of syllabus content” (Pappert, 2005, p. 14). The same held true for 
this project. In another on the role of management in five different programs, the method 
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of pulling terminology from the literature is described (Allen, 2000). In the study on 
disability education described above, Carlos (2005) mentions drawing information from 
syllabi and course descriptions but is nonspecific regarding coding. Assessing cataloging 
education, Jones (2015) writes that “this study will utilize directed content analysis, 
taking key concepts, terms, and definitions from existing literature to create initial 
categories for analysis and coding” (p. 24); she also mentions keeping careful records of 
the process to minimize bias.
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Results 
Sample 
 From the fall semester of 2015 through the spring semester of 2017, 250 master’s 
level courses were taught at SILS (University of North Carolina at Chapel Hill, 2014a). 
Of these, 115 met the needs of the study (48 were special topics or new courses, and the 
others were repeats by the same professor. Twelve did not have syllabi publicly 
available). These 115 courses had their syllabi and schedules (when available) assessed 
for diverse content. 
 
Syllabi 
 Of the 115 courses, 8 (7%) mentioned course content on the topics of diversity or 
inclusion in the syllabus. Content mentioned in the schedule and reading lists is described 
in the next section. They were also assessed for what statements (if any) appeared in the 
syllabi. One third included the SILS Diversity Statement (University of North Carolina, 
2014c). 33 had instructions for students with disabilities (though the specific directions 
varied). Four mentioned that students could tell the teacher their pronouns or that the 
teacher was Safe Zone certified. Two instructed students to speak to the professor if they 
had to miss class or needed other accommodations for religious reasons (both were 
written by the same professor). One directed students to speak to the professor if they 
needed to learn the material in a different way than planned. 
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Syllabus Content Courses 
Total assessed 115 (100%) 
Diverse content in syllabus 8 (7%) 
SILS Diversity Statement 38 (33%) 
Disability statement 33 (28.7%) 
LGBTQ+ statement 4 (3.5%) 
Religious freedom statement 2 (1.7%) 
Learning styles statement 1 (.8%) 
Table 1. Syllabus content. 
 
Specific Content  
Specific content of the courses was assessed based on schedules and reading lists. 
Of the original 115, 24 courses (20.9%) had a syllabus but no class schedule, so the 
details of their content were not available. The remaining 91 were assessed for class 
content. 20 included material on general diversity. 13 included content on 
disability/accessibility, 12 on race, 8 on LGBTQ+ issues, 6 on gender, 5 on 
socioeconomic status, 3 on religion, and 2 on bias. 
 
Schedule/reading list content Courses 
Total courses 91 (100%) 
Diverse content 37 (40.7%) 
General diversity 20 (22%) 
Disability/Accessibility 13 (14.3%) 
Race 12 (13.2%) 
LGBTQ+ issues 8 (8.8%) 
Gender 6 (6.6%) 
Socioeconomic status 5 (5.5%) 
Religion 3 (3.3%) 
Bias 2 (2.2%) 
Table 2. Schedule and reading list content. 
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Classes 
 For each of the courses, the number of class periods and the number of readings 
spent on diverse content were calculated. Partial and full class periods were calculated 
separately, so there may be some overlap (e.g. a course with three full periods may also 
have two partial ones). 
 
 
Table 3. Partial class periods. 
 
Full class periods Number of courses 
28 1 (1.1%) 
13 1 (1.1%) 
11 1 (1.1%) 
3 1 (1.1%) 
2 2 (2.2%) 
1 16 (17.6%) 
0 67 (73.6%) 
Unknown 1 (1.1%) 
Table 4. Full class periods. 
 
 
 
 
 
 
Partial class periods Number of courses 
7 1 (1.1%) 
5 2 (2.2%) 
3 1 (1.1%) 
2 6 (6.6%) 
1 13 (14.3%) 
0 68 (74.7%) 
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Table 5. Readings. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Readings Number of courses 
68 1 (1.1%) 
46 1 (1.1%) 
37 1 (1.1%) 
35 1 (1.1%) 
10 1 (1.1%) 
8 1 (1.1%) 
7 1 (1.1%) 
6 4 (4.4%) 
5 1 (1.1%) 
4 4 (4.4%) 
3 6 (6.6%) 
2 4 (4.4%) 
1 6 (6.6%) 
0 51 (56%) 
Unknown 8 (8.8%) 
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Core Courses 
 SILS’ eight required courses were assessed specifically to see what type of 
diverse content they include and how much that varies by section. Each time the course 
was taught by a different teacher, it was analyzed as a separate section. 
 
 
Course content Number of sections 
Total sections 5 (100%) 
Schedule not included 0 (0%) 
Diversity in syllabus 0 (0%) 
Diversity in schedule/readings 2 (40%) 
Socioeconomic status 0 (0%) 
Race 2 (40%) 
LGBTQ+ issues 0 (0%) 
Religion 0 (0%) 
Disability/Accessibility 0 (0%) 
Gender 1 (20%) 
Bias 2 (20%) 
General 1 (20%) 
Full classes – 1 1 (20%) 
Full classes – 0 3 (60%) 
Partial classes – 5 1 (20%) 
Partial classes – 3 1 (20%) 
Partial classes – 0 3 (60%) 
Readings – 10 1 (20%) 
Readings – 4 1 (20%) 
Readings – 0 3 (60%) 
Table 6. Core courses – INLS 500. 
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Course content Number of sections 
Total sections 3 (100%) 
Schedule not included 0 (0%) 
Diversity in syllabus 0 (0%) 
Diversity in schedule/readings 3 (100%) 
Socioeconomic status 0 (0%) 
Race 0 (0%) 
LGBTQ+ issues 0 (0%) 
Religion 0 (0%) 
Disability/Accessibility 0 (0%) 
Gender 0 (0%) 
Bias 0 (0%) 
General 3 (100%) 
Full classes – 2 1 (33.3%) 
Full classes – 1 2 (66.7%) 
Partial classes – 0 3 (100%) 
Readings – 5 1 (33.3%) 
Readings – 3 1 (33.3%) 
Readings – Unknown 1 (33.3%) 
Table 7. Core courses – INLS 501. 
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Course Content Number of Sections 
Total sections 3 (100%) 
Schedule not included 2 (66.7%) 
Diversity in syllabus 0 (0%) 
Diversity in schedule/readings 1 (33.3%) 
Socioeconomic status 0 (0%) 
Race 0 (0%) 
LGBTQ+ 0 (0%) 
Religion 0 (0%) 
Disability/Accessibility 0 (0%) 
Gender 0 (0%) 
Bias 0 (0%) 
General 1 (33.3%) 
Full classes – 1 1 (33.3%) 
Full classes – Unknown 2 (66.7%) 
Partial classes – 1 1 (33.3%) 
Partial classes – Unknown 2 (66.7%) 
Readings – 1 1 (33.3%) 
Readings – Unknown 2 (66.7%) 
Table 8. Core courses – INLS 513. 
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Course Content Number of Sections 
Total sections 5 (100%) 
Schedule not included 0 (0%) 
Diversity in syllabus 0 (0%) 
Diversity in schedule/readings 1 (20%) 
Socioeconomic status 0 (0%) 
Race 1 (20%) 
LGBTQ+ 1 (20%) 
Religion 1 (20%) 
Disability/Accessibility 0 (0%) 
Gender 0 (0%) 
Bias 0 (0%) 
General 0 (0%) 
Full classes – 1 1 (20%) 
Full classes – 0 4 (80%) 
Partial classes – 2 1 (20%) 
Partial classes – 0 4 (80%) 
Readings – 6 1 (20%) 
Readings – 0 4 (80%) 
Table 9. Core courses – INLS 520. 
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Course Content Number of Sections 
Total sections 3 (100%) 
Schedule not included 0 (0%) 
Diversity in syllabus 0 (0%) 
Diversity in schedule/readings 2 (66.7%) 
Socioeconomic status 1 (33.3%) 
Race 2 (66.7%) 
LGBTQ+ 2 (66.7%) 
Religion 0 (0%) 
Disability/Accessibility 0 (0%) 
Gender 1 (33.3%) 
Bias 0 (0%) 
General 0 (0%) 
Full classes – 0 2 (66.7%) 
Full classes – Unknown 1 (33.3%) 
Partial classes – 5 1 (33.3%) 
Partial classes – 2 1 (33.3%) 
Partial classes – Unknown 1 (33.3%) 
Readings – 7 1 (33.3%) 
Readings – 2 1 (33.3%) 
Readings – 0 1 (33.3%) 
Table 10. Core courses – INLS 581. 
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Course Content Number of Sections 
Total sections 7 (100%) 
Schedule not included 1 (14.3%) 
Diversity in syllabus 0 (0%) 
Diversity in schedule/readings 0 (0%) 
Socioeconomic status 0 (0%) 
Race 0 (0%) 
LGBTQ+ 0 (0%) 
Religion 0 (0%) 
Disability/Accessibility 0 (0%) 
Gender 0 (0%) 
Bias 0 (0%) 
General 0 (0%) 
Full classes – 0 6 (85.7%) 
Full classes – Unknown 1 (14.3%) 
Partial classes – 0 6 (85.7%) 
Partial classes – Unknown 1 (14.3%) 
Readings – 0 6 (85.7%) 
Readings – Unknown 1 (14.3%) 
Table 11. Core courses – INLS 781. 
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Discussion 
Research Question 1: How many courses does SILS offer that explicitly teach about 
diversity, equity, and inclusion? 
 The results of the project show that 40.7% of courses included any diverse 
content. This number may vary slightly from year to year, but given that most of the 
courses consistently offered over a two-year period were assessed, it provides an 
approximate representation of the content currently available. This is not to say that no 
course without diversity in its schedule touched on the topic at all, but this demonstrates 
how many considered it an important enough subject to assign readings about and 
formally devote class time to. Given SILS’ own goal to “integrate diversity into the 
curriculum and research” (University of North Carolina at Chapel Hill, 2014c), the fact 
that less than half of the classes do so at all is notable. The general number also does not 
show how much the courses include diverse topics.  
 
Research Question 2: Of the courses that do include diverse themes, what form do they 
take (e.g. incorporated throughout or one devoted class period)? 
 Based on the syllabi, schedules, and reading lists, not many courses devote 
extensive class time to diverse topics. Only 6.6% spend more than one full period on 
them, while 28.6% have more than one reading assigned. The numbers of courses that 
spend one full (17.6%) or one partial (13.2%) class period are much higher than any other 
non-zero quantity of class time. This indicates that, of the courses that do discuss 
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diversity, most of them do so in the context of a single session. Very few courses 
(excepting the few that are explicitly devoted to topics of equity and inclusion) discuss 
diversity throughout the term. It should be noted that some courses meet once each week 
and others twice, so a course with eleven full sessions may (and, in this case, does) 
devote nearly as much time to diversity issues as one with twenty-eight. Future research 
in this area might benefit from calculating the percentage of classes or readings instead of 
the number. However, so few courses have more than one class period on the subject that 
it does not make much difference in this case. 
 
Research Question 3: Within the general areas of diversity, equity, and inclusion, how 
much are specific areas (e.g. race, LGBTQ+, disability) covered? 
 The specific content of the courses demonstrates how much the particular 
elements of diversity and inclusion are addressed (see Table 2). 22% of classes assessed 
(just over half of the total number with diverse content) had some information on general 
diversity. This category was used for content that did not focus on any particular area 
(often using language such as cultural competency or multiculturalism). 
Disability/accessibility was the next most popular topic, with 14.3% of courses including 
it. This may be in part because of its role in technology classes, several of which included 
sections on making websites accessible or similar subjects. Race was third, at 13.2%. No 
other topic was present in more than ten percent of the courses assessed. The remaining 
ones were present in the following order: LGBTQ+ issues (8.8%), gender (6.6%), 
socioeconomic status (5.5%), religion (3.3%), and bias (2.2%). Notably, this order 
(though not the numbers) corresponds roughly with that of the statements included in the 
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syllabi (see Table 1): diversity (33%), disability (28.7%), LGBTQ+ (3.5%), religious 
freedom (1.7%), and learning differences (.8%). 
 
Research Question 4: Of the core classes required to graduate, how many include some 
element of diversity or inclusion education? 
 This question turned out to be more complex than expected because the core 
courses do not have consistent content from section to section. This necessitated a 
breakdown of the question by course. 
For INLS 500, Human Information Interactions (see Table 6), two of the five 
available sections spent considerable time and assigned multiple readings on diverse 
topics of several different types, while three had no such content at all. INLS 501, 
Information Resources and Services (see Table 7), had three sections that all spent one or 
two full periods and assigned up to five readings on general diversity issues. For INLS 
513, Resource Selection and Evaluation (see Table 8), only one of the three classes had a 
schedule publicly available. It spent one period and assigned one reading on general 
diversity. INLS 520, Organization of Information (see Table 9), had five sections. One of 
these spent more than one period and assigned six readings on various diverse topics; the 
other four had no such content. For INLS 581, Research Methods Overview (see Table 
10), two of the three sections had more than one partial class and multiple readings 
devoted to specific diverse issues; the third did not have a schedule available, but the 
reading list contained no diverse content. INLS 781, Proposal Development (see Table 
11), had seven sections. One did not have the schedule available; the other six included 
no diverse content whatsoever. 
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These results demonstrate that the research question cannot be easily answered. 
Since the content varies so much from one section to another, it is impossible to tell how 
much any given student will receive education in diversity issues through their required 
courses. The fact that the variation shows only on the schedule and reading list level also 
means that students cannot select sections based on that content without reviewing the 
schedules. It is therefore impossible to guarantee that all students graduate the program 
with any exposure to these topics. 
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Limitations and Further Research 
 It is certainly possible that not every subject discussed in a class appears on the 
syllabus, so this project might miss content of some classes that is not described there or 
in the descriptions. However, explicitly devoting class time and readings to issues of 
diversity, equity, and inclusion demonstrates the importance of these topics, so it is worth 
noting how many courses do so. 
 Due in part to the limitations described above, there is ample opportunity for 
further research. Interviews or surveys of professors and students would complement the 
methods used here and result in a broader picture of the course content. Similar methods 
could be applied to different LIS programs for the purpose of comparing them and 
assessing the field as a whole. One could research enrollment of the electives devoted to 
diversity, equity, and inclusion or conduct surveys to see how popular the subjects are 
among LIS students and whether they feel that their needs in these areas are met. One 
could also extend this research back over a longer period of time to see how the course 
content has changed.
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Conclusion 
The call for diversity research “to be an integral part of every MLS curriculum” 
(Jaeger, Bertot, & Franklin, 2010, p. 179) is clearly not met by the courses offered by 
SILS. Neither does the curriculum follow the recommendations from the Mestre (2010) 
study’s respondents that LIS programs either require a course on the subject or 
incorporate it into all courses. These are by no means official requirements, though, and 
the organizational guidelines are far more vague. SILS’ own Diversity Statement’s claim 
to “integrate diversity into the curriculum and research” (University of North Carolina at 
Chapel Hill, 2014c) is not enforced, leaving the degree to which it is followed up to the 
individual. One might argue that its additional aspiration to “ensure inclusive leadership, 
policies and practices” (University of North Carolina at Chapel Hill, 2014c) could be 
partially realized through broader use of diversity and other inclusion statements in 
syllabi, but that is also open to interpretation. The most specific guidelines appear in the 
ALA accreditation standards (Committee on Accreditation of the American Library 
Association, 2015). It would be difficult to argue that the current SILS curriculum 
guarantees that all students graduate with sufficient training and education in working 
with underserved groups, but the accreditation standards do not require specific 
coursework in that area. It is certainly possible for students to choose the courses that 
cover diversity, equity, and inclusion, though they are by no means required to do so and 
the core curriculum does not consistently include them. 
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What this research does demonstrate is that there are many examples of SILS 
courses that cover diversity, equity, and inclusion in effective ways. A few electives are 
wholly devoted to these issues and provide students who are interested with the 
opportunity to study them in some depth. In the case of the core courses, the fact their 
content varies shows that diversity issues can be incorporated into them and provides 
concrete examples of how. If the program were to decide to make the subjects addressed 
in this study a more integral part of the curriculum, it could easily draw on the existing 
courses for ideas on successful implementation. 
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